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Abstract

The present study has the following goals: 1) To consider the variety of language learning strategies and their
relative frequencies as chosen by undergraduate students; 2) to understand what may be the underlying factors
that guide these choices as reported by the participants; and 3) to answer why those strategies and their frequencies.
The participants were 579 students at 6 public universities in the northeast of Thailand, all of whom majored in
English. The tools to gather the data were a background information questionnaire, LLS questionnaire and semi-
structured interviews. A selective sample of 30 participants took part in the guided lightly-structured interviews.
The tools used for a quantitative analysis were obvious descriptive data and factor analysis. Further analysis of
the qualitative results were done using content and thematic analyses. The quantitative results tell us that their
overall use of language learning strategies were at a predictable moderate frequency of overall use and only small
variations at category levels. At the individual level, high frequencies were reported for 6 strategies, moderate
usage for 37 strategies and infrequent to low usage were shown for 2 strategies. Four underlying factors where
derived from a factor analysis. The qualitative results revealed that 16 reasons can be ascertained for the frequent
use of certain strategies, and 3 reasons for infrequently used strategies.
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1. Introduction

Nowadays, it is believed that knowing or being able to speak 2 or more languages can help us
get more opportunities in our life. A shred of good evidence is people chatting and connecting
worldwide through the Net. Another obvious example is international trade has been
continually increasing, for example online shopping. In terms of careers, ones can earn money
via social networking such as Facebook, twitter, Youtube, or Tiktok, etc., it is undeniable that
if ones know or use a foreign language, more people around the world will be able to access
their content easier and faster. As a result of it, knowing a foreign language is necessary and
useful for everyone.

Language learning strategies are important and useful techniques for ESL/EFL learners. These
techniques enable language learners to promote and facilitate language learning as well as to
cope with the complex process of learning. ESL/EFL learners tend to use these techniques to
deal with their different language problems. Language learners, for example, watch English-
speaking movies or TV shows to improve their speaking skills. Some students attempt to
improve their reading and writing skills by chatting with foreign friends on social networking
sites such as Line or Facebook.
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Previous researchers (e.g. Fillmore, 1979; Ellis and Sinclaire, 1989; Oxford, 1989; O’Mally
and Chamot, 1990; Pawlak and Oxford, 2018; Kolemen, 2021; and Ghulamuddin et al, 2022)
have carried out specific factors affecting foreign language learning, for example language
learning strategies.Other factors influencing learners' LLS use have been investigated, such as
gender, culture, language achievement, self-efficacy beliefs, importance of English, self-
perception as learners of English, and extra-curricular (e.g. Lee and Oxford, 2008; Minh, 2012;
Sadeghi, Hassani, and Hessari, 2014; Zhou, 2014; Grufron, 2017; Mizumoto and Takeuchi,
2018; Pawlak and Oxford, 2018; Marpaung and Widyanotoro, 2020; Sulistiyo and Kamil,
2022).

Several Thai researchers (e.g. Dhanarattigannon,1990; Tirabulkul, 2005; Khamkien, 2006 and
Prakongchati, 2007; Satta-Udom, 2007; Taw, 2008; Kaewla-iad, 2012; Hungyo, 2015;
Rardprakhon, 2016; Toomnan, 2017; Gomaratut, 2016; Suwanarak, 2019; and Sukying, 2021)
have looked into the questions surrounding undergraduate students’ use of LLSs, and have
scrutinized a number of variables. These include language proficiency (e.g, Tianchai, 2012;
Kaewla-iad, 2012; Hungyo, 2015; Rardprakhon, 2016, Sukying, 2021), gender (e.g.
Prakongchati, 2007; perceptions of English language ability levels (e.g. Prakongchati, 2007),
motivation (e.g. Khamkien, 2006, experience in studying English (e.g. Khamkien, 2006), and
types of academic programs (e.g. Taw, 2008; Kaewla-iad, 2012). Previous research (e.g.
Khamkien, 2006; Kaewla-iad, and Suwanarak, 2019) have shown that these factors affecting
learners’ language learning strategy use. Recently, Sukying (2021) found that the use of
learning strategies varies, depending on individual circumstances and context. The author
further concludes that training in the use of a range of strategies would benefit learners
considerably.

However, only a small number of prior Thai studies (e.g. Taw, 2008; Kaewla-iad, 2012) have
focused on one population, Thai majors in English language. One population that has been
somewhat neglected have been English majors in the northeast of Thailand. As a result, the
current investigation attempts to examine their language learning strategy use and the
underlying factors and reasons for employing those strategies. For the present study, practical
suggestions about instructional management will be offered in the light of pedagogical
implications as well as addressing the goals of enhancing students’ language learning skills.

2. Literature Review

This literature review related to the present study starts off with definitions and characteristics
of language learning strategies. This is followed by language learning strategy classification
system.

2.1. Definitions and Characteristics of Language Learning Strategies

Linguists and researchers have defined the term "language learning strategies" (LLS) in a
variety of ways based on their experience and research works. Their perspectives have
something in common. There are three main aspects of their definitions: general or specific
actions; conscious or unconscious; and observable or unobservable approaches. LLS is defined
as "specific actions taken by the learner to make learning easier, faster, more enjoyable, more
self-directed, more effective, and more transferrable to new situations" by Oxford (1990, p. 8).
In terms of conscious and unconscious processes, Griffiths (2007) termed LLSs as conscious
processes that language learners use to regulate their own language learning. Meanwhile,
Bialystok (1985, p. 58) construes language learning strategies as “activities undertaken by
learners, whether consciously or not, that have the effect of promoting the learner’s ability
either to analyze the linguistic knowledge relevant to the language under study, or to improve
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the control of procedures for selecting and applying that knowledge under contextual
conditions.” Moreover, LLSs was termed as actions or techniques which were observable or
unobservable mental process or both (Wenden, 1987; Nunan, 1991; Ellis, 1994; and Minh,
2012). Wenden (1987, pp. 6-7) defines LLS as “actions or techniques, whether observable or
unobservable, which can be learned and changed and contribute either directly or indirectly to
learning. Learners take these actions or employ these techniques either consciously or
automatically in response to needs.”

2.2. Language Learning Strategy Classification System

Systems of strategic usage can be organized according to the classification criteria: by function
(e.g. O’Malley and Chamot, 1990; Oxford, 2011), by purpose (e.g. Carver, 1984), by learning
environments (e.g. Prakongchati, 2007), and by language skills (e.g. Minh, 2012). In terms of
classification system of function, LLSs consisted of three types (O'Malley and Chamot, 1990).
Metacognitive strategies involve learners' own efforts in the learning task being planned for,
monitored, or evaluated. Cognitive strategies are ways that learners take to enhance
learning.Social/affective strategies involve either interaction with one or more individuals or
assuming control over learners’ own feelings on language learning.

With regards to classification system of purpose, Carver's (1984, pp.123-131) classification
focuses on language learners' strategies and self-direction. Choices of language learning
strategy are affected by learners’ habits and learning styles which are either overt or convert
behavior, conscious or unconscious. In terms of learning environment classification systems,
Prakongchati (2007) proposed a system for classifying language learning strategies based on
the learners’own reports regarding performance and self-perceptions of both in the classroom
context and in free-time situations. With reference to classification system of language skills,
Minh (2012) Minh (2012) focused on strategies for improving general and specific language
skills.

3. Methodology

The subjects of the study were 579 students studying at 6 public universities in the northeast
of Thailand. The researcher chose to employ a mixed data collection method. To deal with
quantitative data, language learning strategy questionnaire used in the present study was
adopted according to Prakongchati (2007). Her questionnaire consisted of 45 items (10 Prep,
11 Under, 13 Imp, and 11 Exp). Furthermore, semi-structured interviews were used to elicit
information about the participants' LLS use in order to ascertain the reasons for the students'
LLS choices.

The data collection process was divided into two stages. The LLS questionnaire was used to
collect data in the first step. In Step 2, following the questionnaires, a semi-structured interview
was conducted to gather more detailed information about the participants' strategies for
answering Research Question: 'Why do students report using certain strategies frequently and
others infrequently?’ A semi-structured interview was used to collect information from 30
interviewees (those interviewees were from 6 public universities).

The analysis of quantitative data involved the use of descriptive statistics. Furthermore, as
stated by Gall, Gall, and Borg (2007), the primary benefit of factor analysis is that it provides
an empirical basis for reducing a large number of variables to a smaller number of factors, with
each factor representing a set of variables that are moderately or highly correlated with one
another. In step one of this investigation, the exploratory factor analysis was used to discover
the underlying factors via questionnaire. The underlying factors in language learning strategies
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used by university students were then discovered using factor analysis. In the second step, to
deal with qualitative data, a content analysis is a method that was utilized to acquire and
examine the text's content. In the current investigation, open coding was used in the first stage
to categorize data as category. The goal of open coding is to begin unrestricted labeling of all
data and to assign representational and conceptual codes to each language learning strategy
that is frequently or infrequently used, as well as their corresponding reasons highlighted in the
data. In the second stage, axial coding was used to identify relationships between open codes
in order to develop core codes. The data were regrouped after the initial open coding was
completed. Finally, selective coding was used to determine the focal core code. The data were
reassembled in novel ways by linking between categories (open coding) and their sub-
categories (axial coding).

4. Results

In this section, levels of data analysis will be presented. The data analyses for language learning
strategy use were described at different levels. These include the frequency with which 579
university students reported using LLSs overall (Table 1). The students' frequency of use of
language learning strategies in the four major categories is then determined (Table 2). Finally,
the mean frequency score results in Table 3 show significant differences in students' use of
individual learning strategies.

4.1. Frequency of Students' Overall Strategy Use

The result of the holistic mean frequency score across all the reported language learning
strategies is presented in Table 1.

Table 1.
Frequency of Students’ Overall Strategy Use (n=579)
Students’ Reported Number of Mean Standard Frequency
Overall Strategy Use Students Frequency Deviation (S.D.) Category
Score
Overall Strategy Use 579 2.57 .39 Moderate use

As shown in Table 1, the mean frequency score of students’ reported overall LLS use was 2.57,
indicating that the research subjects used LLSs at a moderate frequency when coping with
language learning. The following sections describe the student's overall LLS use by four
categories.

4.2. Frequency of LLS Use in the Four Categories

Table 2 shows that the 579 students who took part in the study used LLSs at a moderate
frequency in the Preparing oneself for lessons (Prep), Understanding while studying (Under),
Improving one’s skills (Imp), and Expanding one’s general knowledge of English
(Exp)categories, with mean scores of 2.37, 2.84, 2.65, and 2.37, respectively. The mean
frequency scores show that, of the four categories, Understanding while studying (Under) is
the most frequently used, Improving one’s skills (Imp) is second, and Preparing oneself for
lessons (Prep) and Expanding one’s general knowledge of English (Exp)are the least frequently
used.
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Table 2.
Frequency of Students’ Language Strategy Use in Prep, Under, Imp, and Exp Categories (n = 579)
Strategy Category Mean Frequency Standard Deviation Frequency Category
Score (S.D.)
Prep Category 2.37 Sl Moderate use
Under Category 2.84 Sl Moderate use
Imp Category 2.65 .52 Moderate use
Exp Category 2.37 Sl Moderate use

4.3. Frequency of Individual LLS Use

Table 3 reveals that, as a whole, 6 strategies were reported to be used at a high frequency, 37
strategies were reported to be used at a moderate frequency, and 2 strategies were used
infrequently if at all, ‘Listen to the teacher attentively’ was the most frequently reported
strategy, with the mean score of 3.19. In contrast, ‘Take any job to practice English (e.g. being
a local/young guide in the hometowns, working part-time at a restaurant, where there are many
foreign customers’ was the least frequently used strategy, with the mean score of 1.82.

Table 3.

Frequency of Students’ Individual LLS Use (n = 579)
Individual Strategy Use Mean S.D. Frequency Category
Under20 Listening to the teacher attentively 3.19 .76 High use
Prep7 Doing homework or assignments 3.08 .94 High use
Exp37 Seeking out information in English through surfing 3.06 .79 High use
the Internet
Under17 Double checking what is learned with friends 3.06 .79 High use
Under21 Participating the classroom activities 3.03 .78 High use
Exp42 Using a dictionary for vocabulary enrichment 3.02 .86 High use
Under 13 Taking notes while studying 2.99 91 Moderate use
Under 14 Thinking to yourself along with the teacher's 2.92 .87 Moderate use
instruction
Imp30 Imitating a native speaker from media such as films,  2.88 .81 Moderate use
songs, TV shows to practice speaking skill
Imp28 Listening to English songs or English conversations ~ 2.88 .82 Moderate use
to practice listening skill
Under 16 Consulting a dictionary 2.84 91 Moderate use
Prep3 Attempting to attend the class 2.79 .93 Moderate use
Imp27 Watching television programs in English to help one  2.78 17 Moderate use
familiar with the accents, tone of voice, and intonations
Under 15 Trying to understand what is learnt by translating ~ 2.78 .88  Moderate use
into Thai
Imp33 Talking to oneself in English 2.77 .81  Moderate use
Imp26 Watching English -speaking films to practice 2.73 .80  Moderate use
listening comprehension without looking at the Thai
subtitle
Imp24 Reading any English-printed resources such as 2.72 .75 Moderate use

labels on drugs or consumer goods, computer instructions/
functions in English to enrich the vocabulary and

expressions

Imp22 Reading on-line materials (e.g. news, articles, tale 2.69 .72 Moderate use
stories, film scripts in English) to improve reading skill

Imp32 Conversing in English with teachers, peers, siblings,  2.63 .73 Moderate use
or foreigners

Imp25 Contacting with Thai or foreign friends through 2.63 .83 Moderate use

emails, instant messages (MSN, Line) or SMS texts with
computers or mobile phones to improve one's writing skill
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Individual Strategy Use Mean S.D. Frequency Category
Imp34 Preparing oneself before communicating with 2.59 .80  Moderate use
foreigners

Under 11 Trying to get a seat in the front row 2.58 91 Moderate use
Under 18. Joining a language study group 2.58 .80  Moderate use
Prep5 Reviewing your own notes/summary 2.48 .79 Moderate use
Imp23 Reading printed materials such as books, magazines, 2.48 .71 Moderate use
newspapers in English to sharpen reading

Exp41 Translating English news, song lyrics, poems, etc. 2.46 .82 Moderate use
into Thai

Under 19 Choosing to sit near students proficient in English  2.46 .86  Moderate use
Exp36 Playing games for vocabulary enrichment such as 2.42 .76 Moderate use
English crossword puzzles

Exp40 Having your own language learning notebooks 2.40 .89 Moderate use
Under 12 Avoiding talking with other students while 2.40 .84 Moderate use
studying

Exp43 Joining leisure or social activities to practice and 2.37 .89 Moderate use

improve English (e.g. joining English Camps, entering
singing contest, going to a church on Sunday, etc.)

Exp45 Giving tutorials to others like junior students, peers,  2.37 .81 Moderate use
or siblings

Imp31 Practicing writing with English texts e.g. poems, 2.26 .80  Moderate use
greeting cards, or diaries

Prep4 Doing revision of the previous lessons 2.23 .71 Moderate use
Prep8 Personally approaching the teacher by asking the 2.22 .76 Moderate use
teacher for clarification of what is learned in class

Imp29 Listening to radio programs in English to improve 2.21 .80 Moderate use
listening skill

Prep10 Discussing L2 learning problems with the teacher 2.14 .73 Moderate use
try to get a seat in the front row

Prep9 Practicing what is learned in class with the teacher 2.14 .71 Moderate use
Prep2 Preparing oneself physically 2.13 .77 Moderate use
Prepl Studying the course details before hand 2.12 .68  Moderate use
Prep6 Attempting to revise today lessons 2.11 .69  Moderate use
Exp44 Practicing general English with family members 2.03 .81  Moderate use
Exp38 Having extra tutorials (e.g. attending classes a 2.03 91  Moderate use

private school, having a personal tutor teaching English at
home, taking short English courses abroad)

Exp35 Practicing English with a commercially packaged 1.97 .80 Low use
English program (e.g. TOEFL, IELTS, TOEIC)
Exp39 Taking any job to practice English (e.g. being a 1.82 .88  Low use

local/young guide in the hometowns, working part-time at a
restaurant, where there are many foreign customers

The 6 strategies, which have been reported ‘high use’, include 3 Under strategies, ‘Listen to
the teacher attentively’, ‘Double check what is learned with friends’, and ‘Participate the
classroom activities’; 2 Exp strategies, ‘Seek out information in English through surfing the
Internet’ and ‘Use a dictionary for vocabulary enrichment’; and 1 Prep strategy, ‘Do homework
or assignments’. The strategies which have been reported ‘low use’ include 2 Exp strategies,
i.e. ‘Practice English with a commercially packaged English program’ and ‘Take any job to
practice English’. The strategies which have been reported ‘moderate use’ include 9 Prep, 8
Under, 13 Imp and 7 Exp categories.
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4.4. Factor Analysis Results

When these six factors were considered together, they accounted for 51.56% of the variability
among the 28 LLSs that were found to vary significantly. The varimax rotation results show
slightly different groupings of strategies between four and five factors. Taking the factor
interpretation and the balance of items in each factor into account, the researcher discovered
that the extracted four factors would be easier to interpret than the initial six or five extracted
ones.

Table 4.
Sums of the Squared Factor Loadings of the Initial 6 Factors
Factors Extraction Sums of Squared Loadings (Eigenvalues)
Total % of Variance Cumulative %
1 6.386 22.81 22.81
2 2.337 8.35 31.15
3 1.976 7.06 38.21
4 1.363 4.87 43.08
5 1.232 4.40 47.48
6 1.142 4.08 51.56

Table 5 elaborates on the details of the four extracted factors as generated by the factor analysis,
from which the following description is presented:

Table 5.
List of the Four Extracted Factors
Factor 1: Strategies and resources for acquiring English (11 items) Factor % of
Loading variance
Imp27 Watching television programs in English to help one familiar with .66
the accents, tone of voice, and intonations
Imp26 Watching English-speaking films to practice listening .60
comprehension without looking at the Thai subtitle
Imp33 Talking to oneself in English .56
Imp22 Reading on-line materials (e.g. news, articles, tale stories, film .55
scripts in English) to improve reading skill 22.81
Under21 Participating the classroom activities .55
Imp24 Reading any English-printed resources such as labels on drugs or .54
consumer goods, computer instructions/ functions in English to enrich the
vocabulary and expressions
Under17 Double checking what is learned with friends .53
Imp28 Listening to English songs or English conversations to practice .52
listening skill
Exp37 Secking out information in English through surfing the Internet 48
Under20 Listening to the teacher attentively 48
Imp34 Preparing oneself before communicating with foreigners 44
Factor 2: Strategies for preparing and reviewing lessons (9 items) Factor % of
Loading variance
Prep5 Reviewing own notes/summary 72
Prep4 Doing revision of the previous lessons 1
Prepl Studying the course details before hand .62 8.35
Prep6 Attempting to revise today lessons .60
Prep3 Attempting to attend the class .58
Prep9 Practicing what is learned in class with the teacher .57
Prep2 Preparing oneself physically .53
Prep10 Discussing L2 learning problems with the teacher .52
Prep7 Doing homework or assignments 52
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Factor 3: Strategies for retaining and expanding knowledge while Factor % of
studying (4items) Loading variance
Underl13 Taking notes while studying 17

Under16 Consulting a dictionary 75 7.06
Under14 Thinking to oneself along with the teacher's instruction 75

Exp42 Using a dictionary for vocabulary enrichment 43

Factor 4: Strategies for improving English outside the classroom Factor % of

(4 items) Loading variance
Exp38 Having extra tutorials (e.g. attending classes a private .59

school, having a personal tutor teaching English at home, taking

short English courses abroad)

Exp35 Practicing English with a commercially packaged English .54

program (e.g. TOEFL, IELTS, TOEIC) 4.87
Exp43 Joining leisure or social activities to practice and improve .54

English (e.g. joining English Camps, entering singing contest,

going to a church on Sunday, etc.)

Exp45 Giving tutorials to others like junior students, peers, or A48

siblings

Factor 1, which is termed ‘Strategies and resources for acquiring English’, accounted for 22.81
percent of the variance among the LLSs in the strategy questionnaire. It consists of eleven
strategies, among which are 7 Imp strategies, 3 Under strategies, one Exp strategy. Examples
of Imp strategies are: ‘Watch television programs in English to help one familiar with the
accents, tone of voice, and intonations’ and ‘Watch English-speaking films to practice listening
comprehension without looking at the Thai subtitle’. The three of Under strategies are
‘Participate the classroom activities’; ‘Double check what is learned with friends’; and ‘Listen
to the teacher attentively’. The only one Exp strategy is ‘Seek out information in English
through surfing the Internet’.

Factor 2, ‘Strategies for preparing and reviewing lessons’ accounted for 8.35 percent of the
variance of strategy items. Among the nine strategies belong to Prep are such examples as
‘Review your own notes/summary’; ‘Do revision of the previous lessons’; and ‘Study the
course details before hand’.

Factor 3, ‘Strategies for retaining and expanding knowledge while studying’, accounted for
7.06 percent of the whole strategy variance. It consists of four LLSs, which include three Under
strategies and 1 Exp strategy. Examples of Under strategies are ‘Take notes while studying’
and ‘Consult a dictionary’. The single Exp strategy is ‘Use a dictionary for vocabulary
enrichment’.

Factor 4, termed as ‘Strategies for improving English outside the classroom’, accounted for
4.87 percent of the variance. All four strategies are in the Exp category: ‘Have extra tutorials’;
‘Practice English with a commercially packaged English program’; ‘Join leisure or social
activities to practice and improve English’; and ‘Give tutorials to others like junior students,
peers, or siblings’.

4.5. Semi-Structured Interview Results

The interviews were conducted either right after the questionnaire session or on the same day
when the participants had finished their LLSs questionnaire responses. The interviews were
held primarily to elicit answers for Research Question: Why do students report employing
certain LLSs frequently and certain LLSs infrequently? The main aim of the interview was to
acquire more detailed information and to triangulate the data to provide further insights into
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participants’ LLS use. The results were coded as follows: The number followed shows the
sequences of the students interviewed from the 6 participating universities.

It was revealed that the common reasons why students reported employing certain strategies
frequently when learning language. Sixteen refined categories emerged as the sixteen reasons
behind the participants’ strategy choices: 1)Wishing to get better understanding when learning
English; 2) Wishing to improve language ability; 3) Wishing to expand more vocabulary
knowledge; 4) Wishing to review lessons; 5) Wishing to exchange and share ideas with others;
6) Helping one with his/her assignments/test and education achievement; 7) Feeling more
confident; 8) Having positive one’s attitudes and preferences towards language learning; 9)
Wishing to check content accuracy and one’s understanding; 10 Wishing to try acquire and get
used to English in daily life; 11) Wishing to be able to deal with language difficulties; 12)Being
easy and convenient in learning English language; 13) Wishing to acquire language and cultural
differences naturally; 14) Wishing to know techniques of language acquisition; 15) Wishing to
get better mutual understanding when learning and communicating in English; and 16) Being
awareness of one’s duty and responsibility. Meanwhile, the students reported that 3 reasons for
infrequently used strategies. They are as follows: 1) Having personal preferences with certain
strategies; 2) Paying to try and do assignments and worrying about grades; and 3) Being
considerate of one’s teacher.

5. Discussion

Personality differences were the first plausible explanation for such significance differences.
A variety of personality traits have been proposed as being likely to influence second language
learning (Littlewood, 1984). Everyone has their own unique approach to dealing with foreign
language acquisition. According to Maclntyre et al. (1998), personality influences language
learners' willingness to communicate in second/foreign languages. Several studies on the
personality correlates of academic achievement have been conducted (Rossier, 1975; Ehrman
and Oxford, 1989; Li and Qin, 2006; Sharp, 2008; Zhou, 2014). For example, Rossier (1975)
discovered a link between extroversion and oral fluency. According to Zhou (2014), extroverts
reported using strategies significantly more than introverts. Recently, a study by Yusuf et al
(2021) revealed that the extrovert students used more language learning strategies highly
frequently than introvert students with 12 items compared to introvert students with only 10
items. The most strategies used by extrovert students were cooperating and empathizing with
others with 66.7% in always used, while the most strategy used by introvert students was note
taking with 66.7% in often used.

Motivation is, naturally, the most significant explanation for the present findings. Supportively,
based on the semi-structured interviews, it was found that they were motivated to acquire
language by other people, themselves, or society, for example. The following answers were
provided by female students when asked ‘Why do you use certain strategies frequently?:

Supportively, based on the semi- structured interviews, the students reported that frequent use
of a strategy was in order to practice and improve their English skills. They explicitly said that
they used certain strategies because they wanted to improve all four English skills (listening,
speaking, reading, and writing). It was found that they were motivated to learn English by other
people, themselves, or society, for example. The following answers were provided by female
students when asked ‘Why do you use certain strategies frequently?:

S8: ...I always imitate a native speaker form media such as films, songs, TV shows to
practice speaking skill. I like listening to English songs. Listening to music
enables me to learn new words and pronounce words correctly.
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S13: ... always watch English-speaking films to practice listening comprehension
without looking at the Thai subtitles because I want to practice and improve my
listening and speaking skills. I think this strategy help me get used to native
speakers’ accents.

S14: ... I always watch television programs in English to help myself familiar with
accents, tone of voice, and intonations. I enjoy watching TED talk on YouTube. [
think I not only acquire language, but I also get some perspectives from those

people.

Another plausible explanation for students' use of LLSs is teaching strategies. The strategies
employed by a language teacher have a significant impact on language learning. According to
the findings of the factor analysis, learners tended to use LLSs both inside and outside of the
classroom to acquire and improve their language skills. That is, if they are stimulated and taught
how to use meaningful and understandable language learning strategies, they will discover their
own ways to acquire language while also connecting it to their daily lives. As a result, they
grasp the idea of language acquisition.

6. Conclusion and Pedagogical Implications

According to the findings, this present investigation offers some clarity on several aspects of
language learning strategies in a Thai context.

Based on the findings of the present investigation, students reported employing strategies at
the moderate level. Students should be encouraged to use LLSs when learning language.
English teachers should make all students aware of the significance of LLSs as well as
encourage them to use a wider range of LLSs both inside and outside the classroom. In other
words, both teachers and language learners should recognize the importance of LLSs and the
factors that influence LLS use. As a result, a seminar or workshop on LLS use for English
teachers and language learners should be held; specifically, these techniques should be used
and designed in all aspects of language learning activities.

Acknowledgement

This research was supported by Research Administration Division of Khon Kaen University.

References

Carver, D. (1984). Plans, Learner Strategies and Self Direction in Language Learning. System,
12(2), 123-131. https://doi.org/10.1016/0346-251X(84)90022-8

Dhanarattigannon, J. (1990). An Investigation on English Language Learning Strategies of the
Good and Poor First Year Students at Silpakorn University at Sanamchan Palace Campus.
Master’s Thesis, Mahidol University, Bangkok, Thailand.

Ellis, G. and Sinclair, B. (1989). Learning to learn. Cambridge: CUP.

Ellis, R. (1994). The study of second language acquisition. Hong Kong: Oxford University
Press. http://perlinguam.journals.ac.za/pub/article/view/248/349.

Ehrman, M., and Oxford, R. (1989). Effects of Sex Differences, Career Choice, and
Psychological Type on Adult Learning Strategies. The Modern Language Journal, 73(1), 1-
13. https://doi.org/10.1111/].1540-4781.1989.tb05302.x

24


https://doi.org/10.1016/0346-251X(84)90022-8
http://perlinguam.journals.ac.za/pub/article/view/248/349
https://doi.org/10.1111/j.1540-4781.1989.tb05302.x

Intern. j., second, foreign lang. educ. Toomnan, 2023

Fillmore, W. (1979). Individual differences in second language acquisition, Individual
differences in language ability, Fillmore, C., Kempler, D. and Wang, W. (eds.) New York:
Acdademic Press. https://doi.org/10.1016/B978-0-12-255950-1.50017-2

Gall, M. D., Gall, J. P. and Borg, W. R. (2007). Educational Research: An Introduction. (8th
ed.). Boston: Pearson.

Ghulamuddin, N. J. A., Sharif, T. I. S. T., & Abd Rahman, Z. (2022). STEM students’ English
language learning strategies and underlying factors pertaining to open distance learning.
Journal of Nusantara Studies (JONUS), 7(2), 81-102. https://doi.org/10.24200/
jonus.vol7iss2pp81-102

Gomaratut, S. (2016). The Study of Foreign Language Learning Strategies of Undergraduate
Students in Bangkok and Surroundings. Dhurakij Pundit University.

Ghufron, M. A. (2017). Language learning strategies used by EFL fluent speakers: A case in
Indonesian context. IJET (Indonesian Journal of English Teaching), 6(2), 184-202.
https://doi.org/10.15642/ijet2.2017.6.2.184-202

Hungyo, E. (2015). A Study of the Language Learning Strategies Used by Business Students
at Asia-Pacific International University, Thailand. The Journal of Academic Resources and
Information  Technology, Asia-Pacific International  University, 12(2), 85-93.
https://so01.tci-thaijo.org/index.php/hbds/article/download/177229/126259

Jindaprasert, A. (1997) Development of Language Learning Strategies. KKU research journal
of humanities and social sciences, 2(1), 83-92.

Kaewla-iad, D., Kaewkong, P., and Anansetsiri, T. (2012). Language Learning Strategies and
Critical Thinking Skills of English Majors of Thaksin University. Master’s Thesis, Thaksin
University, Songkhla, Thailand. http://libapp.tsu.ac.th/ojs/index.php/Journals_library/
article/view/11

Khamkien, A. (2006). Thai and Vietnamese University Students’ Language Learning
Strategies. Master’s  Thesis, Chulalongkorn  University, Bangkok, Thailand.
https://doi.nrct.go.th/
ListDoi/Download/325/f598f6869d7643{b42d2aaf604266703?Resolve_DOI=10.14457/T
U.the.2010.8

Koélemen, U. (2021). A systematic review of studies on language learning strategies from 1977
to 2018. International Journal of Language and Literary Studies, 3(1), 151-169.
https://doi.org/10.36892/ijlls.v3i1.485

Lee, K. R., and Oxford, R. (2008). Understanding EFL Learners’ Strategy Use and Strategy
Awareness. The Asian EFL Journal, 10 (1), 7-32. http://www.asian-efl-journal.com/
March_2008_EBook.pdf#page=7.

Li, J., and Qin, X. (2006). Language Learning Styles and Learning Strategies of Tertiary-Level
English Learners in China. RELC Journal, 37 (1), 67-90. https://doi.org/10.1177/
0033688206063475

Littlewood, W. (1984). Foreign and Second Language Learning. Great Britain: Cambridge
University Press.

Maclntyre, P. D., Clément, R., Dornyei, Z., & Noels, K. A. (1998). Conceptualizing willingness
to communicate in a L2: A situational model of L2 confidence and affiliation. Modern
Language Journal, 82, 545-562. https://doi.org/10.1111/].1540-4781.1998.tb05543.x

25


https://doi.org/10.1016/B978-0-12-255950-1.50017-2
https://doi.org/10.24200/jonus.vol7iss2pp81-102
https://doi.org/10.24200/jonus.vol7iss2pp81-102
https://doi.org/10.15642/ijet2.2017.6.2.184-202
https://so01.tci-thaijo.org/index.php/hbds/article/download/177229/126259
http://libapp.tsu.ac.th/ojs/index.php/Journals_library/article/view/11
http://libapp.tsu.ac.th/ojs/index.php/Journals_library/article/view/11
https://doi.nrct.go.th/ListDoi/Download/325/f598f6869d7643fb42d2aaf604266703?Resolve_DOI=10.14457/TU.the.2010.8
https://doi.nrct.go.th/ListDoi/Download/325/f598f6869d7643fb42d2aaf604266703?Resolve_DOI=10.14457/TU.the.2010.8
https://doi.nrct.go.th/ListDoi/Download/325/f598f6869d7643fb42d2aaf604266703?Resolve_DOI=10.14457/TU.the.2010.8
https://doi.org/10.36892/ijlls.v3i1.485
http://www.asian-efl-journal.com/March_2008_EBook.pdf#page=7
http://www.asian-efl-journal.com/March_2008_EBook.pdf#page=7
https://doi.org/10.1177/0033688206063475
https://doi.org/10.1177/0033688206063475
https://doi.org/10.1111/j.1540-4781.1998.tb05543.x

Intern. j., second, foreign lang. educ. Toomnan, 2023

Minh, D. D. (2012). Language Learning Strategies Used by Vietnamese EFL Science-oriented
University Students. Doctoral dissertation. Suranaree University of Technology. Thailand.
http://sutir.sut.ac.th:8080/sutir/bitstream/123456789/3881/1/fulltext.pdf

Mizumoto, A., & Takeuchi, O. (2018). Modeling a prototypical use of language learning
strategies. Language learning strategies and individual learner characteristics: Situating
strategy use in diverse contexts, 99-122.

Nunan, D. (1991). Methods in second language classroom-oriented research: a critical review.
Studies in Second Language Acquisition 13,249-74. https://www.jstor.org/stable/44488593

O’Malley, J. M. and Chamot, A. U. (1990). Learning Strategies in Second Language
Acquisition. Cambridge: Cambridge University Press. https://www.cambridge.org/
core/books/learning-strategies-in-second-language-acquisition/FA9872A0F0155A215D—
SA33COBEAC46AB

Oxford, R., L. (1989). Language learning strategies: What every teacher should know. New
York: Newbury House. https://escholarship.org/content/qt1446j36q/qt1446j36q.pdf

Oxford, R. L. (1990) Language Learning Strategies: What Every Teacher should Know.
Newbury House / Harper Collins, NY. 1-22. https://doi.org/10.5070/[.411004984

Oxford, R. and Nyikos, M. (1989). Variables Affecting Choice of Language Learning Strategies
by University Students. The Modern Language Journal, 73, iii, 291-300.
https://www.jstor.org/stable/pdf/327003.pdf

Pawlak, M., & Oxford, R. L. (2018). Conclusion: The future of research into language learning
strategies. Studies in Second Language Learning and Teaching, 8(2), 525-535.
https://doi.org/10.14746/ssl1t.2018.8.2.15

Prakongchati, N. (2007). Factors Related to the Use of Language Learning Strategies by Thai
Public University Freshmen. Unpublished doctoral dissertation, Suranaree University of
Technology, Nakornsrithammarat, Thailand. http://sutir.sut.ac.th:8080/sutir/bitstream/
123456789/283/1/nisakorn_ fulltext.pdf

Rardprakhon, J. (2016). Language Learning Strategies Used by Thai Engineering Freshmen
with Different English Academic Achievement Levels. Master’s thesis, Burapha University,
Chonburi, Thailand. http://ojslib3.buu.in.th/index.php/hrd/article/view/5549/2724

Rossier, R. (1975). Extraversion-introversion as a significant variable in the learning of oral
English as a second language. Doctoral Dissertation. University of Southern California.

Rubin, J. (1987). Learner Strategies: Theoretical Assumptions, Research, History, and
Typology. In Wenden, A. L. and Rubin, J. (Eds.), Learner Strategies in Language Learning,
15-30. Englewood Cliffs, NJ: Prentice-Hall. / UK: Prentice Hall International Ltd.
https://scirp.org/reference/referencespapers.aspx?referenceid=1838061

Sadeghi, B., Hassani, M., and Hessari, A. (2014). On the Relationship between Learners’
Needs and Their Use of Language Learning Strategies. Procedia - Social and Behavioral
Sciences ,136(9), 255-259. https://doi.org/10.1016/].sbspro.2014.05.324

Sulistiyo, U., & Kamil, D. (2022). Language Learning Strategies and Learner Autonomy: The
Case of Indonesian Tertiary EFL Students. LEARN Journal: Language Education and
Acquisition Research Network, 15(1), 257-281.

Satta-Udom, S. (2007). 4 Survey of Language Learning Strategies Used by First-Year Students
at Mahidol University: the Impact of Field of Study. Master’s Thesis, Mahidol University,

26


http://sutir.sut.ac.th:8080/sutir/bitstream/123456789/3881/1/fulltext.pdf
https://www.jstor.org/stable/44488593
https://www.cambridge.org/core/books/learning-strategies-in-second-language-acquisition/FA9872A0F0155A215D–5A33C0BEAC46AB
https://www.cambridge.org/core/books/learning-strategies-in-second-language-acquisition/FA9872A0F0155A215D–5A33C0BEAC46AB
https://www.cambridge.org/core/books/learning-strategies-in-second-language-acquisition/FA9872A0F0155A215D–5A33C0BEAC46AB
https://escholarship.org/content/qt1446j36q/qt1446j36q.pdf
https://doi.org/10.5070/L411004984
https://www.jstor.org/stable/pdf/327003.pdf
https://doi.org/10.14746/ssllt.2018.8.2.15
http://sutir.sut.ac.th:8080/sutir/bitstream/123456789/283/1/nisakorn_fulltext.pdf
http://sutir.sut.ac.th:8080/sutir/bitstream/123456789/283/1/nisakorn_fulltext.pdf
http://ojslib3.buu.in.th/index.php/hrd/article/view/5549/2724
https://scirp.org/reference/referencespapers.aspx?referenceid=1838061
https://doi.org/10.1016/j.sbspro.2014.05.324

Intern. j., second, foreign lang. educ. Toomnan, 2023

Bangkok, Thailand. https://graduate.mahidol.ac.th/engine/current-students/detail/
abstract_view.php?id=4736483&fac=75&prg=6001M&gp=5

Sharp, A. (2008). Personality and Second Language Learning. Asian Social Science, 4, 17-25.
https://www.researchgate.net/profile/Alastair-Sharp-2/publication/41846142 Personality
and_Second Language Learning/links/546e11130ct2bc99¢2151777/Personality-and-
Second-Language-Learning.pdf.

Skehan, P. (1989). Individual Differences in Second Language Learning. London: Edward
Arnold. https://www.researchgate.net/publication/231912628 Individual Differences_
in_Second Language I earning

Sukying, A. (2021). Choices of language learning strategies and English proficiency of EFL
university learners. LEARN Journal: Language Education and Acquisition Research
Network, 14(2), 59-87. https://eric.ed.gov/?1d=EJ 1310896

Suwanarak, K. (2019). Use of Learning Strategies and their Effects on English Language
Learning of Thai Adult Learners. 3L, Language, Linguistics, Literature, 25(4).
https://doi.org/10.17576/31L.-2019-2504-07

Taw, L., C. (2008) Language Learning Strategies of Thai Fourth-Year EFL College Students.
Payap University, Chiangmai, Thailand.

Tianchai, R. (2012). 4n Investigation into Motivation and Language Learning Strategies to
Improve Critical Reading Employed by High and Low English Ability Students. Master’s
Thesis, Mahidol University, Bangkok, Thailand. https://www.researchgate.net/publication/
322080898 An_investigation_into_motivation_and language learning_strategies to_imp
rove_critical reading_employed by high and low_English ability students

Tirabulkul, N. (2005) 4 Study of Language Learning Strategies of Students in the MA Program
for the TEFL Program, Thammasat University. Master’s Thesis, Thammasat University,
Bangkok, Thailand. https://digital.library.tu.ac.th/tu_dc/frontend/Info/item/dc:113675

Toomnan, P. (2017). Language learning strategies of Thai students: A case study of Nong Khai,
Northeast of Thailand. International Journal of Interdisciplinary Social Sciences Studies,
3(1), 4-13. https://www.semanticscholar.org/paper/THE-LANGUAGE-LEARNING-
STRATEGIES-OF-THAI-STUDENTS-%3A-TOOMNAN/
17600378afa323541e1498687fa524451aa74ftb

Yamane, T. (1973). Statistic: An Introductory Analysis. 3rd ed., New York: Harper and Row.
https://www.scirp.ore/(S(1z5mgp453edsnp55rrejct55))/reference/ReferencesPapers.aspx?R
eferencelD=1655260

Yusuf, A., Basalama, N., & Bay, [. W. (2021). Language Learning Strategies Used by Extrovert
and Introvert Students in English as a Foreign Language Speaking Classes. Jambura Journal
of English Teaching and Literature, 2(2), 97-112. http://download.garuda.kemdikbud.go.id/
article.php?article=2812722&val=14436&title=Language%20Learning%20Strategies%20
Used%20by%20Extrovert%20and%?20Introvert%20Students%20in%20English%20as%20
a%?20Foreign%20Language%20Speaking%20Classes

Zhou, C. (2014). Language Learning Strategies Employed by Chinese English-Major Pre-
Service Teachers. Doctoral Dissertation, School of Foreign Languages, Suranaree
University of Technology, Nakhonratchasima, Thailand. https://doi.org/10.5539/

elt.v8nlpl55

27


https://graduate.mahidol.ac.th/engine/current-students/detail/abstract_view.php?id=4736483&fac=75&prg=6001M&gp=5
https://graduate.mahidol.ac.th/engine/current-students/detail/abstract_view.php?id=4736483&fac=75&prg=6001M&gp=5
https://www.researchgate.net/profile/Alastair-Sharp-2/publication/41846142_Personality_and_Second_Language_Learning/links/546e11130cf2bc99c2151777/Personality-and-Second-Language-Learning.pdf
https://www.researchgate.net/profile/Alastair-Sharp-2/publication/41846142_Personality_and_Second_Language_Learning/links/546e11130cf2bc99c2151777/Personality-and-Second-Language-Learning.pdf
https://www.researchgate.net/profile/Alastair-Sharp-2/publication/41846142_Personality_and_Second_Language_Learning/links/546e11130cf2bc99c2151777/Personality-and-Second-Language-Learning.pdf
https://www.researchgate.net/publication/231912628_Individual_Differences_in_Second_Language_Learning
https://www.researchgate.net/publication/231912628_Individual_Differences_in_Second_Language_Learning
https://eric.ed.gov/?id=EJ1310896
https://doi.org/10.17576/3L-2019-2504-07
https://www.researchgate.net/publication/322080898_An_investigation_into_motivation_and_language_learning_strategies_to_improve_critical_reading_employed_by_high_and_low_English_ability_students
https://www.researchgate.net/publication/322080898_An_investigation_into_motivation_and_language_learning_strategies_to_improve_critical_reading_employed_by_high_and_low_English_ability_students
https://www.researchgate.net/publication/322080898_An_investigation_into_motivation_and_language_learning_strategies_to_improve_critical_reading_employed_by_high_and_low_English_ability_students
https://digital.library.tu.ac.th/tu_dc/frontend/Info/item/dc:113675
https://www.semanticscholar.org/paper/THE-LANGUAGE-LEARNING-STRATEGIES-OF-THAI-STUDENTS-%3A-TOOMNAN/17600378afa323541e1498687fa524451aa74ffb
https://www.semanticscholar.org/paper/THE-LANGUAGE-LEARNING-STRATEGIES-OF-THAI-STUDENTS-%3A-TOOMNAN/17600378afa323541e1498687fa524451aa74ffb
https://www.semanticscholar.org/paper/THE-LANGUAGE-LEARNING-STRATEGIES-OF-THAI-STUDENTS-%3A-TOOMNAN/17600378afa323541e1498687fa524451aa74ffb
https://www.scirp.org/(S(lz5mqp453edsnp55rrgjct55))/reference/ReferencesPapers.aspx?ReferenceID=1655260
https://www.scirp.org/(S(lz5mqp453edsnp55rrgjct55))/reference/ReferencesPapers.aspx?ReferenceID=1655260
http://download.garuda.kemdikbud.go.id/article.php?article=2812722&val=14436&title=Language%20Learning%20Strategies%20Used%20by%20Extrovert%20and%20Introvert%20Students%20in%20English%20as%20a%20Foreign%20Language%20Speaking%20Classes
http://download.garuda.kemdikbud.go.id/article.php?article=2812722&val=14436&title=Language%20Learning%20Strategies%20Used%20by%20Extrovert%20and%20Introvert%20Students%20in%20English%20as%20a%20Foreign%20Language%20Speaking%20Classes
http://download.garuda.kemdikbud.go.id/article.php?article=2812722&val=14436&title=Language%20Learning%20Strategies%20Used%20by%20Extrovert%20and%20Introvert%20Students%20in%20English%20as%20a%20Foreign%20Language%20Speaking%20Classes
http://download.garuda.kemdikbud.go.id/article.php?article=2812722&val=14436&title=Language%20Learning%20Strategies%20Used%20by%20Extrovert%20and%20Introvert%20Students%20in%20English%20as%20a%20Foreign%20Language%20Speaking%20Classes
https://doi.org/10.5539/elt.v8n1p155
https://doi.org/10.5539/elt.v8n1p155

